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1. Introduction

The purpose of this policy is to provide practical guidance for teachers, parents,
and other relevant parties on effective teaching support to pupils experiencing
low achievement and/ or learning/ social/ emotional difficulties, as well as to
fulfil relevant legislative and procedural responsibilities. This policy relates to
pupils enrolled in mainstream classes.

In developing this policy particular consideration was given to the following
documentation:

e Guidelines for Primary Schools: Supporting Pupils with Special
Educational Needs in Mainstream Schools).
e DES Circulars including Circular 0013/17

Guidelines, procedures, and advice provided by the National Psychology Service
(NEPS), National Council for Special Education (NCSE), and Professional
Development Service for Teachers (PDST) also contributed to this policy.

2. School Context

Clonmoney National School, Bunratty, Co. Clare is a vertical co-educational
primary school, operating under the patronage of the Bishop of Killaloe. There
are 209 pupils enrolled for the 2022/23 school year.

3. Guiding Principles

e Implementation of effective whole-school policies

e Setting suitable learning challenges and differentiating the level of work as a
means of responding to pupils’ diverse learning needs

e A comprehensive programme of screening, assessment, and identification of
pupils’ additional learning needs

e The implementation of a comprehensive Prevention & Early Intervention
Programme
Direction of resources towards pupils in greatest need
Co-ordination of referrals to relevant external services where appropriate

4. Aims & Objectives

e To ensure that all children gain access to a broad and balanced curriculum
and have opportunity of access to an appropriate education

e To set out the whole-school approach to teaching and learning of pupils with
additional learning needs/ special education needs (SEN)

e To assist parents in making an informed decision in relation to the enrolment
of their child(ren) in the school
To develop a partnership with parents and/ or guardians
To promote an inclusive environment in the school
To outline the procedures and practices to be followed in relation to
supporting the learning needs of pupils with additional learning needs/ special
education needs

e To use the SEN teaching resources effectively, efficiently and in line with best
practice



To enable pupils with additional needs/ SEN to share, with their peers, as
complete and inclusive an educational experience as possible

To optimise the teaching and learning processes to enable pupils with
learning difficulties to achieve adequate levels of proficiency, insofar as it is
possible and considering pupils’ overall ability levels, in literacy and
numeracy before leaving primary school.

5. Roles and Responsibilities

In attempting to achieve these aims and objectives the school will take all
reasonable steps within the limits of the resources available to fulfil the
requirements set out in this policy.

A. Board of Management
The Board of Management has an important role in overseeing the
development, review and implementation of the SEN Policy. This includes:

e Review and discuss standardised test results in accordance with
Circular 56/2011
Oversee the development, implementation and review of the policy
Ensure that adequate classroom accommodation and teaching
resources are provided
Provide adequate funds for the purchase of materials
Provide a secure facility for the storage of records

B. Principal

The principal is responsible for the day-to-day management of SEN provision.
The principal will work closely with the SEN Co-ordinators and staff in the
coordination of special education and will keep the Board of Management
informed on the working of the policy.

C. SEN Co-ordinators

Members of the In-School Management Team have been assigned the
responsibility for coordinating provision of SEN as per the In-School
Management Schedule of Duties. The SEN Co-ordinator will liaise closely with
the Principal, SEN Team, and staff.

D. Special Education Teacher (SET)

e Assisting in the implementation of a broad range of whole school
strategies designed to enhance early learning and prevent learning
difficulties

e Development of Student Support Plans for pupils who are selected
for supplementary teaching in consultation with the class teacher
and parents

e Maintaining short term planning for each individual or group of
pupils in receipt of learning support

e Assisting with the planning of and delivery of intensive early
intervention programmes to pupils in Junior Classes
Providing teaching support to pupils in accordance with this policy
Contributing to the development of policy at the whole school level
and at the cluster level where applicable



e Liaising with class teacher, SEN Team, SEN Co-ordinators and
parents on planning for individual pupil’s heeds and progress

e Conducting diagnostic assessments and collaborate with class
teachers in relation to the administration of screening assessments
Maintaining and reviewing pupil records
Have at least one formal meeting with Parent per year to address
needs

e Consult with class teacher about timetabling and cooperating with
particular programmes being implemented in class.

e Accompany junior pupils from class where support is out of class

E. Class Teacher
The class teacher has primary responsibility for the pupils’ learning needs
within his/ her class. The responsibilities of the class teacher include:

Plan and deliver a differentiated programme of work for pupils with
additional needs within the classroom

Making parents aware of the concerns of the school about their child’s
progress

Support SEN Teachers with the administration of screening assessments
and liaise with SEN Teachers regarding diagnostic tests

Attending meeting between SEN Teacher and pupil’s parents

Consult and co-operate with SEN Teacher on pupils’ Student Support
Plans

Be alert to the possibility that some children may have a specific learning
difficulty and bring it to the attention of the SEN Teacher

Differentiate class programmes to suit the needs of pupils

Where there is a Special Needs Assistant (SNA) outline their duties clearly
for the instructional term.

Consult with SEN Teacher re: timetabling, planning, and programme
delivery

F. Special Needs Assistant (SNA)

The purpose of the SNA scheme is to provide for the significant additional
care needs, that some pupils with special educational needs may have. An
SNA's role is to carry out duties based on the Primary Care Needs of the
pupil. These may include:

Assistance with feeding: Where a pupil with special needs requires adult
assistance and where the extent of assistance required would overly
disrupt normal teaching time

Administration of medicine: Where a pupil requires adult assistance to
administer medicine and where the extent of assistance required would
overly disrupt normal teaching time

Assistance with mobility and orientation: On an ongoing basis including
assisting a pupil or pupils to access the school, the classroom, with
accessing school transport (where provided, school Bus Escorts should, in
the first instance, assist a pupil to access school transport), or to help a
pupil to avoid hazards in or surrounding the school.



Assisting teachers to provide supervision in the class, playground and
school grounds: At recreation, assembly, and dispersal times including
assistance with arriving and departing from school for pupils with special
needs where the school has made a robust case that existing teaching
resources cannot facilitate such supervision

Non-nursing care needs associated with specific medical conditions: Such
as frequent epileptic seizures or for pupils who have fragile health

Care needs requiring frequent interventions including withdrawal of a pupil
from a classroom when essential: This may be for safety or personal care
reasons, or where a pupil may be required to leave the class for medical
reasons or due to distress on a frequent basis

Assistance with moving and lifting of pupils, operation of hoists and
equipment

Assistance with severe communication difficulties including enabling
curriculum access for pupils with physical disabilities or sensory needs and
those with significant, and identified social and emotional difficulties.
Under the direction of the teacher, this might include assistance with
assistive technology equipment, typing or handwriting, supporting
transition, assisting with supervision at recreation, dispersal times, etc.

The tasks noted above are the primary care support tasks for which access to
SNA support is provided. The following tasks are the type of secondary care-
associated tasks which SNAs will often perform, but only once they have been
allocated on the basis of the primary care support tasks listed above. The
indicative list of secondary associated tasks listed below is not definitive and is
reflective of the tasks detailed in Circulars 08/02 and 71/2011. The associated
support tasks which may be carried out include:

Preparation and tidying of workspaces or assisting a pupil who is not
physically able to perform such tasks to prepare and tidy a workspace, to
present materials, to display work, or to transition from one lesson
activity to another

Assistance with the development of Personal Pupil Plans for pupils with
special educational needs, with a particular focus on developing a care
plan to meet the care needs of the pupil concerned and the review of such
plans

Maintaining a journal and care monitoring system for pupils including
details of attendance and care needs

Assist in preparation of school files and materials relating to care and
assistance required in class by students with special needs

Planning for activities and classes where there may be additional care
requirements associated with particular activities, liaising with Class
Teachers and other Teachers such as the SEN Teacher and School
Principal, attending meetings with Parents, SENO, NEPS Psychologists, or
school staff meetings with the agreement and guidance of class
Teacher/Principal

Assistance to attend or participate in out of school activities: walks, or
visits, where teaching staff or parents cannot provide such assistance
Liaising with other SNAs in the school



e It should be noted that though the SNA can provide useful assistance to

the teacher in ensuring that the pupil is able to access education, the role

of the SNA is not to provide additional tuition

Flexibility around reassignment to other children/ classes.

Parents

To be actively involved in the child’s learning

To provide the school with any information regarding the child’s

additional needs as early as possible

Be involved in creating a positive attitude towards school

Be involved in Student Support Plans and attend meetings with staff and

other information sessions

e Supporting and actively participating in the child’s learning including
fulfilling the parental responsibilities as per Student Support Plans

e Ensuring that the child’s attendance levels are as high as possible and
that homework is fully completed to the child’s best ability

oo_ﬁ'

H. Pupils

Active and meaningful participation by pupils is key to success. The following
is expected of pupils:

Maintain adequate levels of attendance and punctuality
Maintain good levels of discipline and demonstrate respectful behaviour to
staff and other pupils

e Complete school work and homework to the best of their ability

I. Other Professionals

Other professionals such as Educational Psychologists, Clinical Psychologists,
Speech & Language Therapists, Occupational Therapists, Psychiatrists,
Behavioural Therapists and Visiting Teachers etc. may be involved through
assessments, needs identification, therapeutic intervention and offering

consultation and advice in relation to appropriate approaches and
interventions.

6. Early Intervention & Prevention of Learning Difficulties

The following are the key early intervention programmes and strategies to
prevent learning difficulties for pupils:

The development of agreed approaches to language, literacy and numeracy
development in order to ensure structured progression and continuity from
class level to class level. The agreed approaches to language and literacy are
outlined in the school Literacy Policy and the numeracy approach is outlined
in the school’s Numeracy Policy

Close collaboration between the teachers in the infant classes and the SEN
Team

Priority is given to junior classes (Junior Infants to Second class)
when allocating and timetabling learning support resources
particularly in terms of in-class support

A carefully focused delivery of Early Intervention Programmes from Junior
Infants to Second Class (including Guided Reading; In-Class Support; EAL



Support; Phonological Awareness & Oral Language Development
Programmes; and small group tuition in language, literacy and numeracy)
There will be a strong focus on oral language, development of emergent
reading, phonological awareness skills and phonics. This reflects the
interconnected nature of listening, speaking, reading and writing
Differentiated learning programmes for pupils within the classroom setting
Provision of information to parents on the learning activities they can engage
in with their children in the home to support learning

Progress of pupils is reviewed each instructional term and there will be a
focus on an effective screening and diagnostic assessment programme (see
section 7A & B below)

There will be a focus on children experiencing success through the reading of
simple texts, suited to their ability in order for their self-esteem to be
enhanced.

. Identification, Screening & Assessment and Referral Procedures

A. Identification

By using the Continuum of Support framework, we can identify pupils’
educational needs, including academic, social and emotional needs, as well as
needs associated with physical, sensory, language and communication
difficulties. This, in turn, allows us to identify and respond to needs in a
flexible way. The Continuum of Support suggests the following levels of
support:

i. Stage I: Classroom Support
Classroom Support is the first response to emerging needs or concerns
in the following areas: learning, social, physical, behavioural or
emotional. It is co-ordinated by the class teacher and carried out
within the regular classroom. It is a response for pupils who have
distinct or individual educational needs and who require approaches to
learning that are additional to or different from those required by other
pupils in their class.

The SEN Team may be involved in an advisory capacity. If the
concerns raised can be successfully addressed at this level, no further
action will be required. At this stage additional support is provided
within the classroom by the class teacher who will draw up a short,
simple plan for extra help to be implemented in the classroom in the
relevant areas of learning and/ or behavioural management in
consultation with the parents. The plan should include support
activities which can be accomplished at home.

The success of the plan will be reviewed regularly, with appropriate
parental involvement. If concerns remain after a number of reviews
and adaptations to the plan the child will be referred to the SEN Team



for further assessment to determine suitability for progression to the
School Support Stage.

Stage II: School Support

If intervention is considered necessary at School Support Stage, then
the pupil will be referred to the SEN Team for further diagnostic
testing. If this diagnostic assessment suggests that supplementary
teaching would be beneficial, this will be arranged.

Following consultation with the parents, the class teacher and the SEN
teacher will draw up a Student Support Plan which may include
appropriate interventions for implementation in the classroom, in the
SEN setting and in the home.

Team Teaching is a recognised model of additional teaching support at
this stage. This occurs when two or more teachers jointly deliver
instruction to a diverse group of pupils. The most common approaches
are:

Lead and Support
Parallel Teaching
Station Teaching
Alternative Teaching
Team Teaching

The rate of progress of each pupil receiving supplementary teaching is
reviewed regularly. If significant concerns remain after a number of
reviews and adaptations to the learning programme, then it may be
necessary to provide interventions at Stage III: School Support Plus.

Stage III: School Support Plus

School support plus is the level of intervention for children with
complex and/ or diagnosed low-incidence needs and whose levels of
attainment and progress are considered inadequate despite carefully
planned interventions at the previous levels.

At this stage, the school may refer the case to the NEPS Psychologist
and other professionals (e.g. Speech & Language Therapist, OT,
Clinical Psychologist, Psychiatrist, Audiologist etc.)

Following assessment, it may be necessary to apply to the National
Council for Special Education (NCSE) for additional resources for the
child.

In this case, a School Support Plus Plan will be developed,
implemented and reviewed.

In the case of pupils identified at an early age as having very
significant special educational needs, intervention at Stage III will be
necessary much earlier, possibly before their entry to school.

Support in the classroom will be an essential component of any
learning programme.



B. Screening & Assessment

Teacher observation, and the concerns/ information provided by parents, are
powerful tools in the identification of learning difficulties. The full approach to
assessment is outlined in the school’s Assessment Policy and is based on
‘Assessment in the Primary School Guidelines’. Assessment materials,
including teacher checklists, etc., are also available in ‘A Continuum of
Support’ published by NEPS.

However, the use of robust screening and diagnostic assessments are key
components in an effective identification and intervention programme.

The following list outlines some of the key screening and assessment
measures that are used at the school to help identify pupils who are or may
be at risk of learning difficulties. These assessments also help to identify the
specific areas of need for pupils.

i. Whole-Group Screening & Standardised Assessments
The following screening measures will be used at whole-class level as
follows and for the following purposes:

Test Class Level Purpose

Junior Infants

Drumcondra Early Senior Infants To identify 5- & 6-

Literacy/Numeracy year-olds who are

Test - Screening at risk for
literacy/numeracy
difficulties

Single Word Reading Senior Infants & To measure a child's

Test & Running First Class word reading skills

Records and reading
achievement

New Drumcondra First to Sixth Class To measure a child's

Primary Reading Test word reading skills
and reading
achievement

New Drumcondra First Class To provide

Primary Mathematics information on the

Test mathematical levels
of pupils and

compare ability in
maths with general
ability

Sigma-T Second - Sixth Class | To provide
information on the
mathematical levels
of pupils and
compare ability in
maths with general
ability




Cognitive Ability Test Third Class Identify pupils’
(CAT) 4 overall cognitive
abilities which,
when analysed in
addition to
attainment test
results, can identify
pupils who are
underachieving
particularly in
literacy and
numeracy

e Other whole group administered screening tests which may be used
include:
Other Literacy & Writing Tests: Informal Dictation

ii. Diagnostic Tests
The following diagnostic tests may be used by the SEN Team to further
investigate the learning abilities and needs of pupils referred following
classroom-based assessment and screening tests: Comprehensive Test
of Phonological Processing (C-TOPP); York Assessment of Reading
Comprehension; Mathematics Assessment for Learning & Teaching
(MALT); Maths Tracker; Assessment of Comprehensive and Expressive
Language (ACE); Bus Story Test; Schonell Reading & Spelling Tests;
Pre-Reading Inventory of Phonological Awareness (PIPA) Test;
Diagnostic Reading Analysis (DRA); Early Literacy Test ; Hodder Oral
Reading Test; EAL Primary School Assessment Kit; The Gray Silent
Reading Comprehension Test; Neale Analysis of Reading Ability;
Woodcock-Johnson Tests of Achievement; Woodcock-Johnson
Diagnostic Reading Battery; Test of Word Reading Efficiency; Wechsler
Individual Achievement Test (WIAT) for teachers; PIP Early/
Developmental Screening Test; Word Recognition and Phonic Skills
Test; AFASIC Speech & Language Checklist; Early Literacy Test; LARR
Test of Emergent Reading; Baseline Assessment for Junior Infants
(Language, Literacy & Maths); Basic Number Screening Test;
Drumcondra Primary Maths Test; Richmond Tests of Basic Skills;
Pupils’ Ability Tests; Matrix Analogies Test (non-verbal only); Raven’s
Progressive Matrices (non-verbal only); Mill-Hill Vocabulary Scale
(verbal only); Verbal Reasoning Test (verbal only), Jackson Phonics,
Two Peas Phonological Assessment, Dibels 8th Ed.

C. Procedure for Referral to Outside Agencies

The school is closely linked with the following services and in many cases
may refer pupils directly, in consultation with parents, for further screening
measures, assessments and/ or interventions:

e Community Counselling Supports (Shannon Resource Centre)
e Clare Children’s Disability Network Team (CDNT)
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e The Child and Adolescent Mental Health Service (CAMHS)
e The National Educational Psychology Service (NEPS)

The school can provide some information to parents who may wish to engage
private professional services.

8. Hierarchy of criteria for support

In Clonmoney National School we use the following selection criteria which
encompass current DES Circulars, Guidelines, and general good practice. The
school will select pupils in accordance with these criteria, starting at point (1)
and continuing on through the selection criteria until caseloads/timetables are

full.

"Those with the highest level of need should have the greatest level of
support” (2017 Guidelines: p. 19).

1.
2.

Pupils diagnosed as having significant and enduring Complex Needs.
Pupils scoring at/below the 10th percentile on standardised assessments
in literacy.

Pupils scoring at/below the 12th percentile on standardised assessments
in literacy (to allow for a margin of error).

Pupils scoring at/below the 10th percentile on standardised assessments
in Mathematics.

. Pupils scoring at/below the 12th percentile on standardised assessments

in Mathematics (to allow for a margin of error).

Early intervention in literacy - Infant class pupils who continue to
experience difficulties in early literacy skills, despite interventions made
by the Class Teacher at the Classroom Support (Stage 1) level of the
NEPS Continuum of Support. The class teacher will have opened a Support
Plan and recorded the interventions in it. Pupils who present with complex
needs prior to starting in infant classes will be prioritised for early
intervention with SET. These children will have a Student Support Plan.

. Early intervention in Mathematics - Infant class pupils who continue to

experience difficulties in early numeracy skills, despite interventions made
by the Class Teacher at Classroom Support. Pupils who present with
complex needs prior to starting in infant classes will be prioritised for early
intervention with SET. These children will have a Student Support Plan.
Pupils who have English as an Additional Language (EAL) i.e. (a) pupils
who arrive to our school without any English (b) pupils who have lived in
Ireland less than two years, and whose English needs further support.

. Guided Reading or Literacy Lift Off — These initiatives are facilitated in our

junior classes, up to 2" class, and are only possible with the utilisation of
the school’s administrative principal and student teachers.

10.Pupils scoring at or below STEN 4 (30th percentile) on standardised

assessments in literacy, who continue to experience difficulty, despite
interventions made by the Class Teacher at the Classroom Support (Stage
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1) level of the NEPS Continuum of Support. The class teacher will have
opened a Support Plan and recorded the interventions in it.

11.Pupils scoring at or below STEN 4 (30th percentile) on standardised
assessments in mathematics, who continue to experience difficulty,
despite interventions made by the Class Teacher at the Classroom
Support (Stage 1) level of the NEPS Continuum of Support. The class
teacher will have opened a Support Plan and recorded the interventions in
it.

12.Pupils experiencing serious difficulties with oral language / social
interaction/behaviour / emotional development/application to learning,
despite interventions made by the Class Teacher at Classroom Support
(Stage 1) level of the NEPS Continuum of Support. The class teacher will
have opened a Support Plan and recorded the interventions in it.

13.Transition to Post-Primary School (Appendix 4).

14.Exceptionally Able Pupils (those scoring above the 95th%ile in both
English and Mathematics on Standardised Assessments and/or have been
diagnosed by a NEPS Educational Psychologist as having a "superior IQ").
Interventions will be made in the first instance by the Class Teacher at the
Classroom Support (Stage 1) level of the NEPS Continuum of Support. The
class teacher will have opened a Support Plan and recorded the
interventions in it.

9. Parental Consent

Written parental consent will be sought prior to support teaching from a Special
Education Teacher commencing. In recent years consent for diagnostic testing
has been received from parents upon enrolment.

10. Timetabling, Planning & Record-Keeping

In the context of special education teaching provision, each school year will be
divided into two instructional terms each comprising approximately 13- 20
weeks. There will be a two-week period set aside at the beginning of each of the
instructional terms and the end of the year for: co-ordinating screening &
diagnostic assessments; Support Plan meetings; co-ordinating referrals and SEN
Team collaboration.

When timetabling, the SEN Team will prioritise time allocations for early
intervention. Time allocations will be reduced accordingly for other pupils/
groups as they progress towards senior classes.

The allocation of time for intervention may vary from daily instruction to once
weekly, depending on the level of support required/ available and the types of
programmes being delivered.

Agreed Student Support Plan templates will be used to support SEN planning
and will be co-ordinated by the SEN teacher in consultation with class teachers,
parents, and SNAs where relevant.
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11. Exemptions from the Study of Irish

In the context of pupils with special education needs, Exemptions from the
Study of Irish may be granted by the school principal, in accordance with the
most recent Department circular (0054/2022), under point 2.2.2 & 2.2.3, on the
following grounds after a formal written request is provided by parents:

2.2.2 A pupil who experiences significant literacy difficulties which are
an obstacle to their learning across the curriculum:

An exemption from the study of Irish may be granted to a pupil:

(i) who has at least reached second class

AND

(ii) who presents with significant literacy difficulties that are persistent despite
having had access to a differentiated approach to language and literacy learning
in all subjects/across the curriculum and over time. Documentary evidence to
this effect, held by the school, should include Student Support Plans detailing:

e regular reviews of learning needs as part of an ongoing cycle of
assessment
e target-setting
e evidence-informed intervention and review, including test scores (Word
Reading, Reading Comprehension, Spelling, other scores of
language/literacy) at key points of review
AND
(iii) who, at the time of the application for exemption presents with a

standardised score on a discrete test in either Word Reading, Reading
Comprehension or Spelling at/below the 10th percentile.

Normally, pupils availing of an exemption under this category should be
encouraged to engage with the study of oral Irish language for as long as
possible in keeping with the integrated approach in the Primary Language
Curriculum and acknowledging that pupils at a young age adapt and improve
over time.

2.2.3 A pupil who experiences a high level of multiple and persistent
needs that are a significant barrier to the pupil’s participation and
engagement in their learning and school life
It is recognised that there is a small cohort of pupils who have a high level of
multiple and persistent needs that are a significant barrier to their participation
and engagement in their learning and school life. In the case of these pupils,
consideration may need to be given to adjusting the range of learning
experiences to ensure that their needs are met and that they may engage
purposefully in their learning in school. In very exceptional circumstances, this
means that consideration may need to be given to exempting them from the
study of Irish.

An exemption from the study of Irish may be granted to a pupil:

(i) who has at least reached second class

13



AND

(ii) who experiences a high level of multiple and persistent needs that are a
very significant and continuing barrier to his/her participation and engagement
in his/her learning and school life

AND

(iii) whose school has substantial written evidence that these needs persist
despite targeted and individualised Student Support Plans to address those
needs

AND

(iv) whose school has substantial written evidence that these individualised
Student Support Plans have been implemented over not less than two school
years, and have been monitored and reviewed by the school in collaboration
with the parent(s)/guardian(s) and the pupil

AND

(v) who has been given every reasonable opportunity to participate in the
learning of Irish in mainstream classes for as long as possible in keeping with
the integrated approach in the Primary Language Curriculum and acknowledging
that pupils at a young age adapt and improve over time

AND
(vi) the principal is satisfied that the granting of an exemption is in the overall
best interests of the pupil concerned.

Normally, this will mean that the pupil will be expected to engage with the study
of Irish at least to the end of fifth class. However, in very exceptional
circumstances, where the principal is satisfied that an exemption is warranted to
address the high level of multiple and persistent needs of the pupil, and certifies
that all of the conditions in (i) to (vi) above have been met, it may be granted
at an earlier stage, but in no case may this be earlier than second class.

12. Homework
See homework policy for further details.

When allocating homework to pupils in receipt of support teaching, a balance
should be struck between the guideline homework times for each class and the
need for additional work to be undertaken to address attainment gaps/
underachievement.

This will require collaboration between the classroom teacher, SET, and parents.

13. Monitoring & Review

School management will ensure that SEN provision is an integral part of the
school development plan and will evaluate the effectiveness of this policy by
monitoring: standards obtained by pupils; the proportion of pupils accessing
support teaching; models of best practice; feedback from staff; the level and
pattern of help; views of parents and professionals and DES recommendations.
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14. Ratification & Communication
This policy will be reviewed at least every two years.

This policy was ratified in March 2023

Signed: ./"/(@4/(7 ﬁﬁ«w@éf Date: 8t March 2023

Chairperson Board of Management.
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